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TRANISTION & FUTURES 
PLANNING FOR THE IEP:

Shemica S. Allen

About the Presenter
 I am a non-attorney special education advocate & owner of Personalized Learning 

Solutions, LLC. I am also former educator with over 15 years of teaching and 
administration experience working with students with disabilities and their 
parents/guardians. 

 Been in business for over 12 years helping parents in Texas and other states navigate 
the special education process.

 In addition to helping clients on a daily basis, I am also a Training Instructor & help design 
courses/learning paths for the Council of Parent Attorneys and Advocates (COPAA). I 
teach classes in several courses-Beginner Special Education Advocate Training 
(BSEAT), Special Education Advocate Training (SEAT) 2.0, Louisiana Special Education 
Advocacy Training for Parents & Business of Special Education Advocacy.

 My philosophy is to work collaboratively with schools as well as to help parents/guardians 
develop a mutually trusting and respectful relationship with the school so the child can be 
better served. 

 Published an eBook titled Ridiculous & Red-Flag Statements Said At IEP Meetings that is 
available on Amazon. 
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By the End of the Presentation Participants will: 

Be able to 
identify the 10 

self-
determination 

skills.

Be able to 
incorporate 

strengths & areas of 
need in regards to 
self-determination 
skills into a child’s 
specially designed 
instruction (SDI).

Be able to utilize 
helpful tips, tools & 
strategies to aid in 
developing a high-
quality transition 
plan for a child. 

“Self-determination is a combination of skills, knowledge and 
beliefs that enables a person to engage in goal-directed, self-
regulated, autonomous behavior. An understanding of one's 
strengths and limitations together with a belief in oneself as 
capable and effective is essential to self-determination. When 
acting on the basis of these skills and attitudes, individuals 
have greater ability to take control of their lives and assume 
the role of successful adults in our society.” 

Field, Martin, Miller, Ward, & Wehmeyer,1998, p.2 

Self-Determination
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 Teaching problem-solving skills involves teaching a child to identify a problem, define a problem & to generate 
appropriate potential solutions.

Ages 3-5
• Model & role-play how to resolve conflicts
• Provide encouragement to solve problems & persist with challenging tasks

CHOICE-MAKING
Making a choice involves the indication or communication of a preference from among options.
 First, teaching choice-making skills involves teaching a child to identify his or her interests & preferences. 
 Next is to teach a child how to appropriately select an option based on those interests & preferences.
Ages 3-5
• Provide choices in food, materials & activities
• Use visuals to support choice-making
• Model how to make choices by providing a variety of learning centers & activities

Self-Determination Skills

DECISION-MAKING

PROBLEM-SOLVING

 Decision making is a process of selecting or coming to a conclusion about which potential solution or solutions is the best. 
 Teaching decision-making skills involves teaching a child to use problem-solving skills.
Ages 6-8
• Model & role-play decision-making, including consequences
• Explore & discuss potential career choices

 Self-regulation refers to the human response system that enables individuals to examine their environments & their  
responses then to revise their strategies as necessary.  

 Teaching self-regulation skills includes teaching a child to solve problems by employing self-management strategies 
(e.g., anger control, impulse control, etc.).

Ages 3-5
• Use signals to prepare for transitions between activities
• Model & role-play expressing different emotions & feelings
Ages 6-8
• Provide visuals to help children monitor their own assignments & activities
• Provide supports to help children monitor their own behavior

GOAL SETTING & ATTAINMENT
 Goal setting & attainment skills involves utilizing multiple skills. 
 Teaching goal-setting & attainment skills involves teaching a child to:
• Define & articulate a goal
• Identify current status or progress in relation to the goal
• Develop an action plan 
• Evaluate progress toward achieving the goal

Self-Determination Skills

SELF-REGULATION-SELF OBSERVATION, SELF-EVALUATION & SELF-REINFORCEMENT
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Self-Determination Skills
SELF-AWARENESS & SELF KNOWLEDGE
 Self-awareness/self-knowledge refers to a comprehensive & reasonably accurate knowledge of one's strengths/limitations. 
 Teaching self-knowledge involves teaching child to: 
• Identify common psychological & physical needs of people 
• Recognize differences among people
• Understand how one's actions influence others
Ages 3-5
• Teach children to identify individual interests & strengths
• Teach awareness of their own body & boundaries for personal space
• Encourage children to create self-portraits & describe themselves

SELF-ADVOCACY
 Self-advocacy means to advocate on one's own behalf.
 Teaching self-advocacy skills involves teaching a child about:
• Their basic rights & responsibilities (knowledge)
• How to use self-advocacy skills 
• How to be effective team members (at an individual and/or group level)
Ages 6-8
• Encourage participation in extracurricular activities
• Provide opportunities to participate in collaborative activities
• Model acceptance of different perspectives

INDEPENDENT LIVING-INCLUDING RISK TAKING & SAFETY
 A living arrangement that maximizes independence & self-determination.
 Support children in becoming independent with self-care activities at school & home.
 Develop independent living skills through community participation/experiences & recreation:
• Socializing with peers 
• Sports
• Hobbies & clubs 
• Drama & theater 
• Driver’s education or establishing transportation budgets & schedules 
• Identify public & private transportation options 
• Voting 
• Volunteering 
• Community centers & community education programs 
Ages 3-5
•Support children in becoming independent with self-care activities at school & home
•Provide visuals to encourage independently cleaning up after play
Ages 6-8
•Allow children to vote on activities
•Encourage children to make choices throughout the day

Self-Determination Skills
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 Self-efficacy refers to an individual's belief in his or her ability to successfully engage in a specific behavior within a certain 
context.  

 Self-efficacy reflects confidence in the ability to exert control over one's own motivation, behavior & social environment.
 Having high self-efficacy is a good thing. People with a strong sense of self-efficacy:
• Develop a deeper interest in the activities in which they participate
• Form a stronger sense of commitment to their interests & activities
• Recover quickly from setbacks & disappointments
• View challenging problems as tasks to be mastered
 Self-efficacy is not usually taught directly, but it may be enhanced through repeated successful experiences in applying 

the other self-determination skills. 

Self-Determination Skills

SELF-EFFICACY

INTERNAL LOCUS OF CONTROL
 Locus of control is the extent to which you feel you have control over events that impact your life.
 Teaching internal locus of control skills to a child involves teaching a child to focus on what he or she can change.
Ages 3-5
• Use props & activities to discuss emotions (books, role-playing, puppets)
• Engage children in discussions about the difference between feelings & behavior
• Role-play how to breathe & calm oneself when upset & provide a safe place
Ages 6-8

• Provide a safe place when children are upset
• Reward hard work/effort & encourage pride

 Involve students in IEP meetings to the best of their ability level.
 Bring communication tools.
 Talk with children, not about them.
 Help with the preparation of presentations ahead of time that cover main concepts in IEPs.
 Incorporate building self-determination skills & behaviors into IEP goals & objectives.

 How can we help children learn to know themselves? 
• Provide specific feedback on strengths & weaknesses 
• Encourage self-assessment 
• Discuss likes, dislikes & preferences 
• Use transition assessments

 How can we help children learn to value themselves? 
• Use cooperative learning 
• Provide specific feedback on strengths & achievements 
• Emphasize actions & behaviors that led to success
• Develop systems for recording progress

Strategies to Build 
Self-Determination Skills
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 How can we help students learn to plan? 
 Explicitly teach goal setting 
 Involve children in planning  
 Ask children to identify strategies they can use to accomplish a task

 How can we help children learn to act? 
• Incorporate contextualize written & oral communication skills 
• Help children communicate their strengths & needs in relevant situations 
• Encourage children to ask questions

 How can we help children experience outcomes & learn? 
• Step back & let children act on their own (even when they might make a mistake) 
• Encourage reflection and processing

 How can we develop environments that promote self-determination? 
• Provide choices 
• Encourage reflection 
• Encourage goal setting and progress monitoring 
• Practice cultural sensitivity
• Honor knowledge & experience 

Strategies to Build 
Self-Determination Skills

IEP Goals & Objectives that Incorporate
Self-Determination Skills

CHOICE-MAKING

PROBLEM-SOLVING

 By the end of 6 instructional weeks, after visiting three different community job sites and using a provided note-taking 
template to record the type of work completed at each site, Suzie will rank the job sites in order of preference based 
on her interests and work preferences with no more than three verbal prompts, as measured by teacher 
documentation.

 By the next annual IEP meeting, while participating in a community-based work experience at her preferred job site 
and using a provided note-taking template, Suzie will discuss and record a list of positives and negatives related to 
the job site & work experience with no more than three verbal prompts, as measured by teacher documentation.

 By the annual IEP meeting, given simulated challenging situations, Kyle will identify the problem and generate at 
least one appropriate possible solution in 4 out of 5 opportunities, as measured by teacher data collection.

 By the annual IEP meeting, given simulated challenging situations, Kyle will identify the problem and generate at 
least one appropriate solution with no more than two verbal prompts in 4 out of 5 opportunities, as measured by 
teacher data collection. 



6/30/2026

7

IEP Goals & Objectives that Incorporate
Self-Determination Skills

DECISION-MAKING

GOAL SETTING & ATTAINMENT

 By the next annual IEP meeting, when encountering a conflict with a peer, Jared will choose and use an appropriate 
problem-solving strategy to resolve the conflict in 80% of documented opportunities, as measured by teacher 
documentation.

 By the end of the IEP meeting, when encountering a conflict with a peer, Jared will choose and use an appropriate 
problem-solving strategy (e.g., compromise, ask for help, use “I” statements, take a break) to resolve the conflict in 
80% of documented incidents, as measured by teacher documentation.

 By the end of the IEP period, when completing multi-step tasks and given a task checklist, Ava will independently 
follow all steps in the correct sequence with 75% accuracy in 3 out of 4 opportunities, as measured by task-analysis 
checklists.

 By the end of the IEP period, when completing academic, daily living, or vocational multi-step tasks and given a 
task checklist, Ava will independently follow all steps in the correct sequence with 75% accuracy in 3 out of 4 
opportunities, as measured by task-analysis checklists.

IEP Goals & Objectives that Incorporate
Self-Determination Skills

SELF-REGULATION-SELF OBSERVATION, SELF-EVALUATION & SELF-REINFORCEMENT

SELF-AWARENESS & SELF KNOWLEDGE

 By the end of the semester, when given a calming strategy checklist, Kim will independently use an appropriate 
calming strategy (e.g., deep breathing, using a break card, squeezing a stress ball) when feeling overwhelmed in 80% 
of observed opportunities, as measured by teacher observation and data collection. 

 By the end of the semester, when given a calming strategy checklist, Kim will independently use an appropriate 
calming strategy when feeling overwhelmed across classroom and school settings in 80% of observed opportunities, 
as measured by teacher observation and data collection. 

 By the end of 9 instructional weeks, when given an emotions chart, Steve will accurately label/describe his emotions 
in his daily journal for 4 out of 5 school days for three consecutive weeks, as measured by teacher review.

 By the end of 18 instructional weeks, when feeling dysregulated, Steve will identify physical cues (clenched fists, 
upset stomach, headache) associated with his emotions/dysregulation in 80% of observed situations, as measured 
by teacher observation and student self-report.
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IEP Goals & Objectives that Incorporate
Self-Determination Skills

SELF-ADVOCACY

SELF-EFFICACY

 By the end of 18 instructional weeks, when needing help, Daysi will verbally ask for help or clarification from a teacher 
using a pre-taught phrase (e.g., “I need a reminder,” “Can you rephrase that?”) with no more than two verbal prompts 
in 4 out of 5 opportunities, as measured by teacher data collection and student self-report.

 By the end of 18 instructional weeks, when needing help, Daysi will verbally ask for help or clarification from a teacher 
using a pre-taught phrase across classroom settings with no more than two verbal prompts in 4 out of 5 opportunities, 
as measured by teacher data collection and student self-report.

 By the next annual IEP meeting, when faced with a difficult multi-step task, Joseph will independently break the task 
into smaller steps and attempt the first step in 4 out of 5 opportunities, as measured by teacher checklist and student 
self-report.

 By the next annual IEP meeting, when faced with a difficult multi-step task, Joseph will independently break the task 
into smaller steps and attempt the first step across academic and functional settings in 4 out of 5 opportunities, as 
measured by teacher checklist and student self-report.

 Including self-determination skills into transition plans for students with disabilities helps to foster independent, autonomous
adulthood.

 Transition planning must:
• Start before the student turns 16
• Be individualized 
• Be based on the student’s strengths, preferences & interests
• Include opportunities to develop functional skills for employment & community life

Who develops the transition plan?
• The IEP team
• The student
• Parents/Guardians
• Employers, state agency representatives, college representatives, student advocates

Transition Plans
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 No later than the child’s 16th birthday a transition plan must be included in the IEP outlining:
• Post-secondary goals
• Transition services needed in order for the goals to be accomplished. Transition services are services needed to help the 

child prepare for leaving high school. 

 IDEA 2004 requires that transition services be a coordinated set of activities designed in a results-oriented process that is 
connected to the child’s measurable post-secondary goals. 

 Transition services outlined in IDEA state that the IEP must include appropriate measurable, post-secondary goals based 
upon age-appropriate transition assessments related to:

• Training
• Education
• Employment
• Independent living skills
• Community participation/experiences & recreation
• Age-Appropriate Transition Assessments and Resources (also shared as a supporting material)

Must include a course of study needed to assist the child in reaching those goals. 

 The child must be an active participant in the transition process in order for his or her likes, dislikes, strengths & needs to 
be considered when developing this plan. 

Transition Plans

 Including self-determination skills into transition plans for students with                                                     
disabilities helps to foster independent, autonomous adulthood. 

 O’net Online-https://www.onetonline.org/
 Career One Stop-https://www.careeronestop.org/
 Career Cluster Survey (Google a survey)
 I’m Determined One Page (shared as a supporting material)
 Transition Planning with links (shared as a supporting material)
• https://www.imdetermined.org/wp-content/uploads/2018/01/studentrubricforiepparticipation-1.pdf
• https://www.imdetermined.org/wp-content/uploads/2017/10/selfdeterminationcheckliststudentself-

assessment.pdf
• https://www.imdetermined.org/wp-content/uploads/2017/10/selfdeterminationchecklistparentassessment.pdf
• https://www.imdetermined.org/wp-content/uploads/2018/01/exitsurveystudent.pdf
• https://www.imdetermined.org/wp-content/uploads/2018/01/exitsurveyparent.pdf

Transition Plans

Resources



6/30/2026

10

Incorporate building 
self-determination skills 
& behaviors into 
IEP goals & objectives. 
Can begin working on 
self-determination skills 
in early childhood.

Self-efficacy is not 
usually taught directly, 
but it may be enhanced 
through repeated 
successful experiences 
in applying the other 
self-determination skills. 

Self-determination is a 
combination of skills, 
knowledge & beliefs that 
enables a person to 
engage in goal-directed, 
self-regulated, 
autonomous behavior. 

KEY 
TAKEAWAYS

Transition services outlined 

in IDEA state that the IEP 

must include appropriate 

measurable, post-secondary 

goals based upon age-

appropriate transition 

assessments.

No later than the 

child’s 16th birthday a 

transition plan must be 

included in the IEP. 

The child must be an 

active participant in the 

transition process. 

Teaching a child to 
become a self-
determined 
individual is very 
important to the 
transition process.

KEY 
TAKEAWAYS
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SUPPORTING MATERIALS & RESOURCES

 Presentation Slides
 I’m Determined One Page 
 Transition Planning
 Age-Appropriate Transition Assessments and Resources

Field, S., Martin, J., Miller, R., Ward, M., & Wehmeyer, M. A. “Practical Guide to Teaching Self-Determination.” Reston, VA: 
Council for Exceptional Children (1998).

Powers et al. “TAKE CHARGE for the Future: A Controlled Field Test of a Model to Promote Student Involvement in Transition 
Planning.” Career Development for Exceptional Individuals 24 (2001): 89-103.

Wehmeyer, Michael L. and Michelle Schwartz. “The Self Determination Focus of Transition Goals for Students with Mental 
Retardation.” Career Development for Exceptional Individuals 21 (1998): 75-86.

Wood, W. M., Karvonen, M., Test, D. W., Browder, D., & Algozzine, B. “Promoting Student Self-Determination Skills in IEP 
Planning.” TEACHING Exceptional Children 36(3) (2004): 8-16.

SUPPORTING MATERIALS

RESOURCES

CONTACT INFORMATION
Shemica S. Allen, M.S
Personalized Learning Solutions, LLC
214-799-6322
personalizedlearningsolutions@gmail.com

www.personalizedlearningforall.com
https://linktr.ee/personalizedlearningsolutions

Facebook & Instagram-@personalizedlearningsolutions
Facebook Group-https://www.facebook.com/groups/iepand504plansupportgroup



Name: Date:

One-Pager
Answer each of the four parts in this One-Pager. Your answers will help you create your SPIN, or your Strengths, 
Preferences, Interests, and Needs. Give it to your teachers and employers so you can help them understand you 
and your needs and you can be successful!

My Strengths My Preferences My Interests My Needs

Scan code for more guidance, videos, and examples. 
For additional resources visit www.imdetermined.org/resources.

Resource provided by I’m Determined, a state-directed project funded by the Virginia Department of Education. 
©2006–2022 I’m Determined. All rights reserved.

http://www.imdetermined.org/resources
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Transition planning is at the heart of the Individuals with Disabilities Education Act (IDEA), 
whose purpose is to ensure that all children with disabilities have available to them a free and 
appropriate public education (FAPE) that emphasizes special education and related services 
designed to meet their unique needs and prepare them for further education, employment, 
and independent living. 

 
Transition planning is a formal process to help students with IEPs figure out what they want to 
do after high school. It is a process that should help ensure student happiness, success, and 
satisfaction after high school and onto further work, future education, and adulthood. Transition 
services must be discussed in the first IEP that the student turns 16. Transition planning really 
should begin before the student turns 16. In Texas & other states transition discussions 
begin at age 14. 
 
All students with disabilities should receive transition planning as part of their IEP meetings. The 
student and his or her IEP team create a vision for the future and then each year specific goals, 
coordinated set of activities, and services are identified to work toward that vision. Transition 
services (e.g., who, what, where, when, how) necessary to implement post-secondary goals and 
coordinated set of activities are determined after the IEP goals and objectives are agreed upon.  
 
Transition services means a coordinated set of activities for a student with a disability that is 
designed to be within a results-oriented process that is focused on improving the academic and 
functional achievement of the student with a disability to facilitate the student's movement from 
school to post-school activities, including:  

• Post-secondary education 

• Vocational education  

• Continuing and adult education 

• Integrated employment (including supported employment)  

• Adult services, independent living, or community participation 

 
IEP committee should use different methods to obtain the student's preferences and interests. 

• Informal assessments 

• Parental input 

• Teacher input 

• Student input 
 
These services can be delivered by the district, state agencies and/or nonprofits, or a 
combination of both. However, ultimately the district is responsible for ensuring the student 
receives what is identified in the IEP regardless of the availability of the identified provider.  
Empowering students to become effective IEP team members starts with understanding which 

skills and knowledge they have and/or need to acquire and/or generalize.  
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Step 1: Chose Assessment/Evaluation Tools: 

1. I’m Determined-Student Rubric for IEP Participation              

https://www.imdetermined.org/wp-

content/uploads/2018/01/studentrubricforiepparticipation-1.pdf 

2. I’m Determined-Self Determination Checklist, Self-Assessment for Student 

https://www.imdetermined.org/wp-

content/uploads/2017/10/selfdeterminationcheckliststudentself-assessment.pdf 

3. I’m Determined-Self Determination Checklist, Parent Assessment of Student 

https://www.imdetermined.org/wp-

content/uploads/2017/10/selfdeterminationchecklistparentassessment.pdf 

4. *I’m Determined-IEP Meeting Exit Survey for Student     

https://www.imdetermined.org/wp-content/uploads/2018/01/exitsurveystudent.pdf 

5. *I’m Determined-IEP Meeting Exit Survey for Parent              

https://www.imdetermined.org/wp-content/uploads/2018/01/exitsurveyparent.pdf  

*These tools should be looked at from a perspective of skills necessary to prepare to 

participate in an IEP meeting as well as a skill to measure the experience of participating.  

Step 2: Summarize & Report 

Summarize the findings revealed using the tools in a parent input statement or report. In the 

parent input statement or report identify the specific requests you want to IEP team (including 

yourself) to discuss when you meet. For example, you could write “I propose that the IEP team: 

(1) amend the transition plan (2) the IEP to reflect the findings of these assessment, adopt a 

self-advocacy goal which includes objectives focused on…” Be prepared to present your parent 

input statement or report at the IEP meeting and also have a copy included as part of your 

child’s IEP.   

Step 3: In the IEP Meeting 

Bring a copy of your parent input statement or report and the results of the 

assessments/evaluations with you to reference at the IEP meeting. If meeting remotely be ready 

to share these documents online via screen share if allowed. In the IEP meeting read your 

parent input statement or report to the rest of the IEP team. Be sure to address any questions 

from other members of the team.  

 

 

 

 

https://www.imdetermined.org/wp-content/uploads/2018/01/studentrubricforiepparticipation-1.pdf
https://www.imdetermined.org/wp-content/uploads/2018/01/studentrubricforiepparticipation-1.pdf
https://www.imdetermined.org/wp-content/uploads/2017/10/selfdeterminationcheckliststudentself-assessment.pdf
https://www.imdetermined.org/wp-content/uploads/2017/10/selfdeterminationcheckliststudentself-assessment.pdf
https://www.imdetermined.org/wp-content/uploads/2017/10/selfdeterminationchecklistparentassessment.pdf
https://www.imdetermined.org/wp-content/uploads/2017/10/selfdeterminationchecklistparentassessment.pdf
https://www.imdetermined.org/wp-content/uploads/2018/01/exitsurveystudent.pdf
https://www.imdetermined.org/wp-content/uploads/2018/01/exitsurveyparent.pdf
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Additional Resources: 

How to Help Students Lead Their IEP Meetings 

http://www.ciclt.net/ul/mgresa/2.howtohelpstudentsleadiep.pdf 

Frequently Asked Questions Regarding Transition 

https://www.wrightslaw.com/info/trans.faqs.htm 

Promoting Effective Parent Involvement in Secondary Education and Transition 

TexasYouth2Adult 

https://www.texasyouth2adult.com/ 

 

 

http://www.ciclt.net/ul/mgresa/2.howtohelpstudentsleadiep.pdf
https://www.wrightslaw.com/info/trans.faqs.htm
https://www.texasyouth2adult.com/
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